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ABSTRACT ■ ; ^ ^ ; 

presented as a cour^^ outline^ this process is 
intended to^ iiftrodiice adults to self^ditected learning principles and 
techniques. Initially, entry level skills or competencies are ^ 
specified, and the course goal and objectives are stated. Follovinjg 
the goal stateient, .three objectives* eabodying strategies eind 
resources* aro presented. Objectives^ in part, require that the 
learner complete a model education program self ^directed learner * 
competency prp£ile» identify per so'na-l learning oeeds, and state 
identified learning needs as learning objectives* A bibliography, 
literary resources, methods, and schednle are provided^ Finally,/ 
guidelines for determining learning accomplishments and evaluating 
c^the process are ontlined.' (Css) ^ ; 
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Introduction to Self-Directed Learning 



Note: The following outline represents a process for 
Introducing adults to self-ddrected learning 
principles' and-^echniques. Great flexibility » 
is possible within the framework presented here, 
jhe approach is presently used within and " 
outside of university settings. However^ it 
"Should be helpful, as a course, to learners and 
'facilitators within the university who desire 
•self -directed learning. As presented, the 
' content>eets the special needs of participants 
in Region VIII', Department of labor, Model 
Education Program.'* 
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'Virginia B. Ricard, Ph.D. 
Reisearch and Evaluation 
Model Education Program* (MEP) 




' * A program designed to prepare employees of the ETA funded 
programs thi^oughout: the region for Human Resource Management 
positions in CETA, Job Service, Unemployment Insurance and 
related programs. > , 
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Course Outline 

\ 

' introduction to self-directed learning 

Entry Level lis or Competencies^ 

1. Interest in anci personal acceptance of responsibility for 
. ^ your own learning... 
' ■/ 2. ' Ability. to identify yotur, personal goals. 

1* 3. Willingness to'assist in- the determination of you-r learning 
( . needs. . ^ * v • 

" I ^ . 4. Acceptance of the major c6s5f»nsibility for designing, 

- implementing and evaluating your career development • 

* * ""^^^^^^^ ^ 

I. . ' ■ . " . -Goal ' ' ' 

To, introduce the basic principles and techniques related to • 
thp processes of self-direct<?d learning for adults. ' ■ 

' • • ^ Objectives; 

\i ' . •■ . ■ ■ « 

1. ■ :• To— . . • • . ■ ■ i: 

I 1. Diagnose your learning needs and strengths through : 

completion of A pre- and post-assessment of self-direc-^ed 
. * learner comifetencies using the Model Education Prograift . 
Profile of Self-Directed Learner" Competencies. 

21 /Identify the»major principles and- techniques of self- 
. directed learning that relate to your needs as an ^ult 
learner 'througK a comparison of your needs and th^ major 
^ p-rinci pies and techniques outlined in Self-Directed 
Learning: A Guide for Learners and Jeacher*s by Malcolm S* 
Xnowles. ^" " ~" ' ^ ^ 

3. Diesign* implement and evaluate a Learning Contract based 
'on one or more of your learning needs; using the contract 
* ; outlined in Self-Directed Learning: A Guide f.or Learners 
i and Teachers. , * ' 

\ J Strategies, and Resources ' ^ ; "V , 

\ ' ' ' ^ ■ Objectives \ 

Objective #1: (at the beginning and end of the,,GOUrse) 

Complete the Mode/ Education Program Self-Directed Learner ^ 
•Competency )^rofile as outlined/described. 

^ Identify personal strength and need areas. 
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. Use identified' need a/eas as bases for setting ''learning • 
goals and objectives. • . 

(at th6 end of the course) Determine self-directed 
learning "growth" during quarter/semester by comparing 
the pre-and post-profile results; by identifying improved 
need areas. ' v 

Objective ,#2: 

IdervHty personal learning needs. ' ' y 

' Compare personal needs and the appropriate majo^j# 
and techniques outlined in Self-Directed Learningr; A Guide 
for Learners and Teachers.. 

Determine a preferred method of suninarizing and presenting 
the , results of the comparison abbve, ' 

Present the summary. 

Objective #3: • ' - * 

State the identified learning needs 6s learning objectives, 
(i.e. what is to be learned) 

Determine the activities or strategies and resources 
necessary to meet the objectives. < (i.e. how the learning . 
will occur; the plan of action; people, places, things, 
time, dates, etc.) \ 

Determine the -evidence of learning to be submitted, 
(i.e. proof, of learning, products, -.demohstratiohs, etc.) 

Determine the criteria, persons involved and the methods 
to be used in' evaluating the learning ^jrogress; grade ^ 
preferences. t 

Discuss the tentative learning contract with the instructor 
and identified' resource persons. ' 

S;lgn the learning contract; obtain signatures of the 
instructor and resource persons. 
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" • . , - ' . . ■■• . 

V • , ' Literary Resources ' ■ 

, ' " , ,r . ' ' ■ ■ . 
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-, • • ' . . . and Teachers* Mal-to1ii].S. Knowles, Assoc'i-atigin i 
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'21 vrSupplemental ftteadlngs: 

-\^¥'^ : : Rea«tlngs'1dentifiied «by learners \in' their • 
7\[ ' ' ' • Learning ContraQts" ^ / 



Model Education Program meteVials: ' Orientaftton 
r Semin'Sr paqket, 'Career ^lanriing. Seminar packet, 
' ; XndivtduaWzed Degree frianniftg .^mtnar\packet 

■ 'The Adult Learner, (see-\f)ibliogfapliyj; The 
' ". ModeHn Pragtjce of Adult EduCattion ,by Mai calm 
S., Knowles Association Vress,, New -York , 1973; - 
^i'meographed m^jter.ials ) ' " - 

. * ' •. 

* ■■ ■ ' • 

I ' .■ ■* ' *■ 

' >' Method^ ' . • 

1 . . Classes, 'seminars, warkshops, internships,, independent studies 
r ' on the job training opportunities i conferences, interview, -.etc 

to be Identified by th* Hai^her; facilitators. - • 

2. Personal neeU diagnosis. . '. 

3. Xearning Cbntr^ct development. (Knowles). , , ' ,• 

4. SeTf-Directed Learrti.rig methods alid techniques for adults, 

si Based pn individual need: reading', writing, observation,, 
' ^ consultation, visitation, demonstration* discussion, rey'iew 
and evaluation. ' * 

6. Balance: cognitive, affectlveOand ski^ areas; own learni(ig " 
' style 7 ' ^ . ... 

individual arid groups interaction . " . - 

' theoretical and expeijriential appVoac^e';^ S*;* 



Schedule . ^ ; ■; \ 

..__Jo^lowing suggested coursfi content areas (see objecljivesfN 
ay be distributed to meet learner, facilitator aVid ^nst^tuti'olJa^ 
needs: ' ' . / - 



Introduction, i)r1 entail on 
PensOnal Lcflarhing Need Diagnosis • 
Self-Directed Learning and The Adult 
Leathlng Contract Desl^. (Knowles) 
Learnfngi Contract Implementation ^ 
Self-Directed Learning Suiitnary Presentations 
Learning Contract Evaluation 



Evidence of Learning Accomplishments 

Completed 'Jsroflle; "identification of strength and need areas 
as a self-directed learner. 

CompaVative summary 'of relevant self -directed learning 
principles and, techniques^ ^ 

Demonstration; presentation. 

Learning con-tract;. Implementation; evaluation. 

Other evidence resulting from activities initiated by the 
learner and/or the facllltator(s). 



* ' - Evalufl'tlon ' ' 

(On entering and exiting from the course) 

Completion of the Model Education Program Profile^f Self- 

DJrected Learner Competencies 

(Following contract Implementation) 

Evaluation prbc^edures Outlined and developed by the learner 
in the' Learniriigf Contract. Criteria, persons involved, 
rrt6t>]ods and. procedures should be specified. The learner, 
peers, facilitators or resolSrce persons may be involved. 

(Followtng^ completion of the course) 

Review of the process by the learner, peers, facilitators 

and/or resource person(s); criteHa to be jointly 

established. 



'Uae of the Profile of Self -Directed Learner Competencies 

In the 

Model Education Program 
Department of Labor, ^Region VIII 



The Profile of Self -Directed Learner Competencies Is used In the 
Model Education Program (MEP) to help the learner determine 
readiness to proceed lit a degree program based cm self-directed 
learning approaches; to determine personal growth as a self- 
directed learner durlilg or following completion of the program. 

Use of the profile enables the learner to: 

- Identify the performance elements necessary ^ 
for self -directed learners; 

- Identify and assess additional self-directed 
learner elements conslderecl Important to the 
learner; 

, - Identify personal strengths and needs related 
to 7 major competency areas; 29 elements,; 

- determine self-progress (growth) as a self- 
directed learner In an on-goipg manner; 

- relate individual strengths and needs to group 
strengths and needs through a comparison of 

. I Individual and gjpu^ profiles; 

- Identify humin resources, within the .peer group. 

The following assiimptlons are made In relation to use of the 
Self-Dlrecfed Learner Compietency Profile In the MEP: J 

1. As self -directed persons, adults vary In their ' 
degrees of self -directed learner, competency. 

2. Self-<Jlrected learner competencies are necessary 
for adults In a world of tapld change; for adults 
Involved In continuing education. Independent 
study, ^3&ternal degree programs or the preparation* 
of portfolios related to the assessment of prior 
learning. 

/ 

3. Self-directed learners should see ^hemselves In 
(non-competltlve)^'relatlonshlps to' peers. 

. 4. How something is learned may be as Important % 
as wha|t Is learned. 

5* A self-directed process for learning helps^ 
adults learn In many varied settings. ^ 
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6* Self-directed learning approaches are 
necessary, and possible In traditional 
and non-tra^dltlonal settings* 

' • 

The MKP participant completes the Profile of Self-Directed JLear^r 
Competencies at the first group (Orientation) session* At this 
meeting, the participant reviews Information regarding the MEP'an^ 
. self -directed learning approaches. The text, Self-Dlrectedo Learning 
by Malcolm S* Knowles is distributed* ' Participants are encouraged 
to view self -evaluation as an on-going and necessary process related 
to the Identification of personal needs* goal setting, outlining 
of learning stl^etegles, Identlf Icat^Lgn of resources and. providing 
evidence of their learning accomplishment. , 

The performance elements Included In the profile represent the - 
positive end of a continuum* The learner, therefore, relates to 
a positive standard which lessens feelings of personal threat; 
decreases response bias or Invalidation* Although the Individual / 
ELroflles are- collected (and later returned/J:o ea^ch participant, . 
with copleS^of the group profile), participants arfe not required 
to sign the profiles. Most/of tHem initial or "mark*' each 
sheet If they do not sign their names. 

If-^ou have questions' regarding use of the Profile of Sel^f- 
Dlrycted Learner Competencies please contact the Model 
Education Program office: ' • 

The Regency . ^ 
Director's I»om 109 
. 3900 Elati 

Denver, CO 80216 * 

Ph: (303) 837-5923 

* 
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Prof 11» of S»lf-Dlrgct#d Lftitgn^r Coppetencleg 



Directions: Read each item and rate yoi^r 
personal level of performance by placing 
a small x at the appropriate level tor 
each competency listed. Join the x*8 
with a straight line. 

^^Performance Elements** • 



* Region Villi Department of Labor 
Model Education Program 



None 



Weak 



Fair 



rong 



I.^ Self-Accejit^nCe 

(strengths^ w^knesses, p'^sonal wortti) y 




It. Enthusiaj^m 

(reflects » actively expresses interest) 



III. Accepts Responsibility for Learning 



Initiative (self-starter) 



Imlependence (works 4f{ own) 



Inquiry (curiosity) 



Assertiveness (will^ing to ta)ce first step) 



Resource awareness/utilization 
(learning from people » places, things) 



\ 

Designer (relates ideas, plans own learning) 



ly.^ Learning and Result Focus* 

(discovering and applying knowledge) 



Goal setting (where am I going?) 



Diagnosing personal learning needs 



Translating needs to objectives (How 
will 1 get there?) 



^Prctolem solving (working It out) 



11/ 
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None 


Weak 


Fair , 


Strong 


Implementation (carrying It out) ' 






• 




/* ,. 
Tenacity (holding on) , 








• 


.-^ 

Willingness to follow through (completing It) 








• 


. Evaluation (how will I know I*m there) 






/ 




Seeing and relattnR to totals (the whole 
picture) ^ - 










Seeing and relating to parts {what's In the 
picture?), ) 

— V ^ 








• 


V. Flexibility 


• 








Alteration of direction (changing when 
necessary) 










Open-mlndedness (reception to new Ideas) 
• 




• 


> 






Collaboration (Cooperation) 








\ 


Willingness to rlsll (decision to move In 
face of uncertain' loas) ^ 








f 


Tolerance for ambiguity (multiple Inter- 
pretation) 


- — 1 




f«r^ ■ 




. "* 

Recognition of "dead ends" (knowing where, 
to change) ^ 


• 




• 





12. 



.ERJC 



10 



Prof ll« of S<lf-Dlr«cf d L«arn«r Cqapaf nci«i 



/ 

\ 



None 



Uedk 



Fair 



Strong 



VI, Creativity (oViglnally expressive) 



VII « Integrity (adhering to personal code of 
behavior; wholeness) 



Did. you rate your performance for each competency and draw a line between the x's? 



Please identify fpxir profile by marking or signing eafih sheet ; ihe profile will be 
returned far yoi^r uati in determining your growth as a self-directed learner. . 




! \ 



K 



I 



A ( 



I 

/ 
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